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Abstract  

This study aims to identify the key components and mechanisms for implementing media education 
in multicultural schools in Ukraine, informed by a comparative analysis of European strategies. 
Although media literacy and multicultural education have been widely examined, far less attention 
has been devoted to how national models translate into coherent, sustainable practices for 
fostering tolerance across diverse sociocultural environments. Addressing this gap, the study 
integrates a theoretical methodological review with a comparative analysis of six European 
countries—Poland, Slovakia, Hungary, France, Germany, and Sweden—focusing on shared 
structural patterns and divergences in policy design and implementation. 

The findings reveal two distinct models of media education. The first comprises systemically 
integrated approaches (France, Sweden, Germany), characterised by compulsory curricula, 
institutional coordination, and clearly articulated competency frameworks. The second 
encompasses fragmented or optional models (Poland, Slovakia, Hungary), where media education 
is embedded within broader digital skills programmes and lacks unified structural coherence. 
Ukraine demonstrates a transitional model, combining project-based initiatives with emerging 
efforts toward standardisation and institutional consolidation. 

Across all examined contexts, the effectiveness of media education is shaped by the degree of 
institutionalisation, the accessibility of pedagogical and technological resources, and the robustness 
of teacher training systems. The study argues for the incorporation of a compulsory media 
education component into national educational standards as a prerequisite for cultivating a 
coherent, inclusive, and resilient information environment. It further proposes the establishment 
of regional media laboratories and the introduction of regular monitoring of media literacy and 
intercultural tolerance indicators as practical mechanisms for implementation and continuous 
improvement. 
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Introduction 

The intensification of intercultural contacts and 
the acceleration of migration processes have 
contributed to the emergence of increasingly 
multinational communities, where questions of 
mutual understanding and respect for cultural 
diversity acquire particular urgency. At the same 
time, scholars have drawn attention to the crisis 
of the “melting pot” paradigm, which shaped 
multicultural discourse for several decades 
(Joppke, 2004; Vertovec & Wessendorf, 2010). 
Recent migration crises, the repercussions of the 
full-scale war in Ukraine, and the growing 
politicisation of migration and integration 
policies across Europe have further exposed 
tensions within multicultural societies, fuelling 
public debates on cultural diversity, security, and 
social cohesion (Frontex, 2023; Rozhkova et al., 
2026). 

Within these conditions, media exert a powerful 
influence on public sentiment and interethnic 
interaction. Media education seeks to cultivate 
critical thinking, analytical competencies for 
interpreting media content, and awareness of 
informational manipulation—capacities that 
collectively contribute to reducing 
discrimination, prejudice, and hate speech in the 
public sphere (Dudar & Molotkina, 2025; Malla 
et al., 2026). Consequently, examining the role 
of media education in shaping a tolerant 
information environment becomes a pressing 
task for societies striving for the harmonious 
coexistence of diverse ethnic, religious, and 
cultural groups. Such monitoring must extend 
beyond the school sector to encompass other 
age cohorts and socio-cultural categories. 

Existing research on media education and its 
contribution to a tolerant information space has 
addressed several dimensions, including 
professional training for journalists, countering 
hate speech, and ensuring access to balanced 
information in multicultural contexts. Numerous 
studies emphasise the role of media education in 
fostering critical thinking, professional 
responsibility, and democratic values, 
particularly within journalism and 
media-professional training. Bidzilya et al. (2022) 
underscore the importance of interdisciplinary 

approaches and lifelong learning in developing 
media literacy, while Sakallı et al. (2021) 
highlight education’s role in cultivating critical 
attitudes toward information and countering 
disinformation in a globalised media 
environment. These works demonstrate that 
media education is closely linked to the 
formation of socially responsible and critically 
aware audiences. 

However, while much scholarship focuses on 
professional media training, the present study 
approaches media education as a broader social 
and pedagogical practice, particularly within 
school and community settings (Abakirov et al., 
2024; Pancer-Cybulska & Zlenko, 2025; 
Rakhmetullina et al., 2021). 

A parallel body of research examines the 
representation of ethnic minorities and the 
persistence of stereotypes in media discourse. 
Turgunov (2023) analyses manifestations of hate 
speech targeting the Roma community, while 
Todino and Di Tore (2025) highlight the 
insufficient representation of ethnic minorities 
in regional broadcasting. Similar concerns 
appear in the works of Tolochko (2020) and 
Marinos (2021), which emphasise both the risks 
of biased media coverage and the potential of 
inclusive media practices to foster intercultural 
dialogue and social cohesion. 

Media education is also conceptualised within 
broader educational and institutional 
frameworks. The collection Journalism of the 
Future (2022) and the DESTIN project 
(Bezchotnikova et al., 2021) underscore the 
integration of intercultural competencies into 
educational programmes, while Bidzilya & 
Tolochko (2024) demonstrate how media 
representations of minority groups can 
simultaneously reproduce and challenge 
stereotypes. These approaches highlight the 
growing recognition of media education as a tool 
for fostering tolerance in multicultural societies, 
while also pointing to the media’s role in 
supporting minority identity and ensuring 
equitable access to information (Bidzilya, 2015; 
Rothberg et al., 2025). 
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Despite these contributions, the existing 
literature remains uneven. It tends to focus 
either on professional training or on isolated 
cases of media representation, without offering 
a systematic explanation of how media 
education operates as a broader mechanism for 
cultivating tolerance across diverse social groups 
and educational settings. In particular, 
insufficient attention has been paid to the 
development of practical intercultural 
communication skills and to the role of digital 
media in supporting tolerance within 
multicultural information environments. 

To further conceptualise the notion of a 
“tolerant information space,” this study draws 
on perspectives from cultural geography and 
critical media studies. From this standpoint, 
information space is understood as socially 
produced rather than neutral—shaped by 
institutional structures, resource accessibility, 
and communication patterns, and unevenly 
experienced across spatial contexts, particularly 
along urban–rural and centre–periphery divides 
(Couldry & Hepp, 2022; Fuchs, 2011). Within this 
framework, media education is defined as a set 
of pedagogical practices aimed at developing 
critical engagement with media content, while a 
multicultural society is approached as a 
socio-spatial formation characterised by the 
coexistence of diverse cultural groups and 
unequal access to resources. 

Accordingly, a tolerant information space is 
conceptualised as the outcome of interactions 
between media practices, educational 
interventions, and socio-cultural conditions. 
Media education thus functions as a mediating 
mechanism through which multicultural 
environments may either support or constrain 
the development of tolerance, depending on 
levels of access, institutionalisation, and 
resource distribution. These relationships 
between media education, cultural diversity, 
and spatial information environments are 
illustrated in Figure 1. 

This study aimed to identify the key components 
and mechanisms for effectively implementing 
media education in a multicultural society, with 
a primary focus on school-based and broader 
societal contexts. The research objectives were 
to analyse normative-methodological 
documents and outline a list of competencies 
and principles recommended for integrating 
media literacy into school education; conduct a 
comparative analysis of countries as leaders in 
developed media education policies and study 
the intercultural tolerance of the population; 
and develop recommendations for the further 
implementation of media education in 
multicultural educational and societal 
environments. 

 

Figure 1: Conceptual Framework of the Relationship between Media Education, Media 
Literacy Development, and Intercultural Tolerance in Spatial Contexts 
Source: Created by the Authors 

Methodological Design 

The study employed a multi-method research 
design that integrated a 
theoretical-methodological review, a 
comparative analysis of European media 
education practices, and an empirical survey 
conducted in polyethnic regions of Ukraine. In 

the first stage, a theoretical-methodological 
review was undertaken using official European 
policy documents, including the European 
Commission’s framework materials (Council of 
the European Union, 2018) and the Action Plan 
on Integration and Inclusion 2021–2027 
(European Commission, 2021). These sources 
provided the conceptual foundations for 
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identifying key approaches to media education, 
intercultural dialogue, and media literacy 
development. Additional materials from 
international initiatives such as the DESTIN 
Project (2025) and Media Vista (2025) were 
analysed to capture practical models of 
implementation. The selection of sources was 
guided by their relevance to policy frameworks, 
institutional practices, and educational 
strategies within multicultural media literacy 
contexts. 

A comparative analysis was then conducted 
across six countries—Poland, Slovakia, Hungary, 
France, Germany, and Sweden. Poland, Slovakia, 
and Hungary were selected due to regional 
proximity and comparable socio-cultural 
conditions, while France, Germany, and Sweden 
represent states with highly institutionalised 
media education systems. A structured 
comparative framework was applied, 
encompassing: (1) policy architectures; (2) the 
degree of institutional integration of media 
education; (3) curriculum structures and 
competency frameworks; (4) teacher training 
mechanisms; and (5) accessibility of media 
education initiatives. 

Content analysis was performed on 
representative programmes and platforms. For 
Ukraine, Poland, and Hungary, this included the 
DESTIN project, the Polish National Audiovisual 
Institute (2025), the School with Class platform 
(School with Class Foundation, 2025), and the 
Hungarian National Public Education Portal 
(2025). For France, Germany, and Sweden, 
national policy frameworks and institutionalised 
media education models were examined 
through official documents and programme 
descriptions. Institutional coordination—such as 
the governance structures of DESTIN—was 
incorporated into the analysis. The content 
analysis followed a stepwise procedure: 
identification of key documents and 
programmes; coding according to predefined 
categories (policy support, competencies, 
teaching formats, target groups); and 
cross-country comparison. This approach 
enabled the identification of shared structural 

patterns and national divergences in media 
education implementation. 

To complement the document-based analysis, a 
survey was conducted in Ukrainian polyethnic 
regions. The sample comprised 112 
respondents—school students and teachers 
from ethnically and culturally diverse areas. A 
stratified sampling strategy ensured 
representation across age groups and 
educational settings. The survey instrument 
consisted of structured questions assessing 
media literacy practices, attitudes toward 
intercultural communication, and exposure to 
media education initiatives. The questionnaire 
was reviewed by subject experts and piloted 
prior to administration. Quantitative data were 
analysed using descriptive statistics, while 
open-ended responses were examined through 
thematic coding to identify recurring patterns in 
media use and perceptions of tolerance. The 
findings should be interpreted with caution due 
to the limited sample size, regional specificity, 
and reliance on self-reported data, which may 
constrain generalisability. 

Quantitative and qualitative results were 
subsequently integrated to inform 
evidence-based recommendations for 
strengthening media education in Ukraine’s 
multicultural schools. 

Results 

Analysis of Regulatory and Methodological 
Documents for Integrating Media Literacy into 
School Education 

In multicultural societies, ethnic, religious, 
linguistic, and cultural groups coexist and 
interact, each bearing distinct historical 
traditions, value orientations, and 
communicative practices. This plurality enriches 
public discourse yet simultaneously generates 
risks of misunderstanding, prejudice, and 
conflict. Media education therefore assumes a 
pivotal role in cultivating citizens’ capacity to 
critically interpret information and engage 
meaningfully in intercultural dialogue 
(Avramenko & Avramenko, 2025; Manchanda & 
Arora, 2026). Its foundations extend beyond the 
acquisition of skills for locating, evaluating, and 
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producing media content to encompass an 
understanding of how media and digital 
platforms shape social perceptions and reinforce 
stereotypes (UNESCO, 2025). 

Within this framework, a tolerant information 
space may be conceptualised as an environment 
that guarantees equitable access to information 
and enables the expression of diverse 
viewpoints. Media education nurtures critical 
thinking and empathy, fostering the ability to 
recognise manipulation and engage with 
information in a reflective and responsible 
manner (Abdygalym et al., 2025; Diachuk, 2024; 
Rashimbetov et al., 2025). Its influence extends 
well beyond formal schooling, encompassing 
community-based initiatives, informal learning 
within social networks, and collaborative efforts 
among educational institutions, media 
organisations, and non-governmental actors. 

Illustrative examples include the DESTIN project 
(2025), which integrates video lectures, 
role-playing simulations, and multilingual 
resources to promote intercultural exchange. 
These design features underscore a 
commitment to participatory and multilingual 
learning environments, though their 
effectiveness remains contingent upon learners’ 
prior media literacy and access to educational 
resources. A comparable model is evident in the 
Media Vista project (2025), which combines 
national training sessions, online courses, and 
methodological guides to strengthen media 
literacy in regions characterised by ethnic 
diversity (Solomin et al., 2019). While such 
initiatives attempt to link pedagogical training 
with methodological support, their outcomes 
depend heavily on institutional continuity and 
resource availability. Collectively, these cases 
demonstrate that programme design alone 
cannot guarantee consistent results across 
varied sociocultural contexts. 

The heterogeneity of sociocultural environments 
is reflected not only in demographic patterns but 
also in the persistence of stereotypes and 
informational asymmetries. Effective 
intercultural dialogue and the mitigation of hate 
speech require a systematic approach to media 
literacy that transcends purely skills-based 

models (Ruban, 2022; Skorokhod et al., 2023). In 
many countries, inconsistent implementation of 
media education limits its capacity to challenge 
entrenched biases and foster inclusive 
communication. Formal adherence to political 
correctness does not necessarily correspond to 
actual levels of media literacy across social 
groups. These challenges intensified following 
the full-scale invasion of Ukraine, as recent 
studies reveal increasing segmentation along 
ethnocultural lines and divergent interpretations 
of geopolitical events across European 
societies—indicators of uneven media literacy 
and public awareness. 

For this reason, the effectiveness of Western 
European media literacy strategies must be 
interpreted with caution, and contemporary 
scholarship emphasises the need to critically 
reassess existing approaches rather than treat 
them as universally transferable models. The 
theoretical-methodological review therefore 
draws on foundational European policy 
documents, including the Council of the 
European Union’s Recommendation On 
Promoting Common Values, Inclusive Education, 
and the European Dimension of Teaching (2018), 
and the European Commission’s Action Plan on 
Integration and Inclusion 2021–2027. Practical 
methodologies are reflected in the MIL 
Compendium, which explores the integration of 
digital technologies and critical thinking to 
support pluralism and freedom of expression, 
and in the Media and Information Literacy 
Curriculum for Teachers (Wilson et al., 2024), 
which proposes modular structures 
incorporating simulations, multimedia tasks, and 
interdisciplinary case studies. 

The structured sequencing of these modules —
from knowledge acquisition to application and 
reflection illustrates how pedagogical design can 
support the development of critical and tolerant 
media practices. Nonetheless, their 
effectiveness remains dependent on contextual 
adaptation and the availability of adequately 
trained educators. 

Among European initiatives, the DESTIN project 
occupies a distinctive place, offering media 
literacy courses developed by Ukrainian media 
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professionals within the broader framework of 
Journalism Education for Democracy in Ukraine. 
These courses aim to cultivate skills in analysing 
and critically interpreting information, assessing 
its credibility, identifying sources, and situating 
media content within political, social, 
commercial, and cultural contexts. By 
strengthening participants’ ability to interpret 
media messages and recognise underlying value 
orientations, the programme equips users to 
protect themselves and others from 
misinformation. Participation requires 
registration, and feedback is collected upon 
completion to refine the educational materials. 
The emphasis on critical interpretation and 
contextual analysis contributes directly to the 
formation of informed, reflective media users. 
Notably, the courses were developed exclusively 
by Ukrainian teams and were not divided into 
modular units (DESTIN Project, 2025), a 
structural feature that may limit their flexibility 
and scalability across diverse educational 
settings. 

The Media Vista initiative demonstrates a 
similarly multifaceted approach, resulting in a 
series of trainings, a monograph, and an 
interactive multimedia platform used in 
educational practice. The platform integrates 
theoretical and practical components that 
examine media coverage of the multi-ethnic 
information space. Its interdisciplinary design 
enables participants to connect media content 
with broader sociocultural processes, thereby 
enhancing intercultural awareness. Historical, 
ethnological, political science, linguistic, and 
related perspectives are woven together to 
provide a comprehensive analytical framework. 
The programme includes trainings, 
presentations, and masterclasses for young 
journalists, alongside lectures and seminars for 
wider audiences. Its overarching goal is to 
prepare journalists capable of working 
effectively in a multinational media environment 
and to strengthen understanding between 
ethnic groups. Participants are introduced to 
Ukraine’s national communities, their 
characteristics, and their challenges, gaining 
insight into their role within society. 

In Ukraine, media education initiatives centred 
on fact-checking have expanded rapidly in 
response to intensified disinformation and 
propaganda (Kengesbayeva et al., 2025; 
Avramenko et al., 2025). Prominent examples 
include StopFake (2025) and VoxCheck (2025), 
both of which emphasise verification practices 
and evidence-based analysis of public 
information. These initiatives help curb the 
spread of disinformation and promote analytical 
reasoning, although their reach and 
effectiveness vary across population groups. The 
Texty.org.ua project (2025) combines 
fact-checking with data journalism, fostering 
critical data interpretation skills among media 
users. 

A significant component of Ukraine’s media 
literacy landscape is the development of 
educational programmes such as Learn to 
Discern (L2D) by IREX (2025), which has been 
implemented in schools and universities, and 
courses offered by the Academy of Ukrainian 
Press for teachers and students. The integration 
of educational programmes with verification 
practices strengthens the applied dimension of 
media literacy, though long-term sustainability 
depends on continued institutional and financial 
support. Regional initiatives and analytical 
centres also contribute to this ecosystem. 
Detector Media (2025), for example, monitors 
journalistic quality, exposes covert propaganda, 
and conducts regional trainings for journalists. 
Together, these professional fact-checking 
platforms and educational programmes form a 
multilayered system for safeguarding the 
information environment, though effectiveness 
varies according to regional resource availability 
and audience engagement. This comprehensive 
approach represents a significant step toward 
enhancing societal resilience to manipulation, 
while underscoring the need for broader and 
more inclusive implementation. 

In Poland, media literacy development is guided 
by two strategic documents: the Digital 
Competences Development Strategy 2021–2025 
issued by the Ministry of Digitalisation, which 
identifies media education as a core component 
of digital skills across all age groups, and the 
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National Media Education Programme 2019–
2024 by the Ministry of Culture and National 
Heritage, which outlines goals ranging from 
recognising disinformation to creating social 
campaigns (European Commission, 2025a). 
Influential applied initiatives include the School 
of Young Criticism platform (2024) and the 
gamified CyberSchool course (2017). These 
programmes combine online modules, 
workshops, and gamified formats, though their 
optional nature limits systemic impact. 

In Slovakia, media literacy is shaped by the 
Ministry of Education and the National Agency 
for Media Education. The Digital Education 
Strategy until 2030 includes a dedicated section 
on media literacy with clear performance 
indicators and recommendations for educators 
(Ministry of Investment, Regional 
Development…, 2019). The National Digital Skills 
Strategy of the Slovak Republic: Action Plan 
2023–2026 emphasises intercultural dialogue 
and countering disinformation through 
cooperation with universities and local NGOs 
(Ministry of Investment…, 2025). Practical 
initiatives include the course The Media and Me 
by the Institute for Digital Education, where high 
school students analyse real news cases and 
learn fact-checking algorithms (Centre for Media 
Literacy, 2025). This reflects a structured effort 
to formalise media literacy within the education 
system and ensure consistent learning 
outcomes. 

In Hungary, media education is administered 
jointly by the Ministry of Innovation and 
Technology and the Academy of Education. 
Among current initiatives, the hybrid Media 
Workshop course (2024) for teachers—
combining online lectures with practical 
case-study analysis of advertising—has gained 
particular prominence. Students engage with 
the Youth and Media platform, completing 
interactive exercises and automated 
assessments via Moodle (Fiatalok a Nemzetért 
Alapítvány, 2023). At the same time, the 
integration of media education into 
state-influenced narratives raises concerns 
regarding its potential impact on the 

development of independent critical thinking 
and intercultural tolerance. 

In France, media education is coordinated by the 
Ministry of National Education in partnership 
with the Centre pour l'éducation aux médias et à 
l'information (CLEMI, 2025a), the national 
institution responsible for implementing media 
and information literacy. According to EMI 
Circular No. 2022-01, media education is 
embedded across all educational cycles and 
interdisciplinary projects, ensuring its systemic 
and comprehensive character (Ministry of 
National Education (France), 2022a; 2025). The 
national reference document for EMI standards 
(2015) outlines 27 key competencies for 
students from primary to upper secondary 
school, serving as a pedagogical benchmark 
(Ministry of National Education, 2024). CLEMI 
administers the Parcours EMI programme 
(Ministry of National Education, 2022b), 
comprising eight modules with lectures, 
project-based activities, and online assessments, 
and also operates radio workshops in more than 
150 schools, where students produce radio 
programmes under professional mentorship 
(CLEMI, 2025b). For university-level teacher 
training, the SPOC course EMI at University is 
available in a mini-MOOC format (CLEMI, 2015). 
The compulsory and systematically structured 
nature of media education in France ensures 
consistent exposure across age groups, though 
implementation outcomes vary according to 
institutional conditions and pedagogical 
practices. 

In Germany, media competency development is 
coordinated by the Federal Ministry of Education 
and regional (Länder) authorities. The National 
Media Competence Strategy 2020 identifies five 
core areas, including education, youth 
protection, and scientific research (European 
Commission, 2023). The DigitalPact School 
programme (Federal Ministry…, 2025) supports 
media literacy initiatives through infrastructure 
modernisation and course development. The 
Youth Media Protection project (Hessian 
Ministry of Education…, 2025) offers accredited 
masterclasses for teenagers on digital safety and 
ethics. Teachers may complete the certified 
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Media Literate e-learning course provided by the 
Center for Youth Media Literacy (Elternarbeit 
Sachsen, 2025). The annual Students Create 
Media competition engages approximately 
2,000 students in producing videos and podcasts 
evaluated by expert juries; one notable example 
is the Steglitz secondary school music ensemble, 
which adapted the legend of King Arthur into a 
musical (Berliner Morgenpost, 2020). This 
combination of national strategy and 
decentralised implementation affords flexibility 
but also results in uneven participation and 
varying levels of engagement across regions. 

In Sweden, responsibility for media and 
information literacy lies with the Ministry of 
Culture and the National Agency for Education 
(2025), which jointly coordinate national 
programmes. Media education is implemented 
through state strategies and practical initiatives 
spanning both formal and non-formal education. 
The National Media and Information Literacy 
Strategy 2018 emphasises partnerships with 
schools, libraries, and NGOs to ensure broad 
citizen engagement (Swedish Government, 
2018). Digital Competence in the Curriculum 
2021–2025 integrates digital and media skills 
into compulsory schooling from the fourth grade 
(Swedish Government, 2025). The online 
platform MIK-verktyg provides ten mini-courses 
for students aged 10–18, integrated with Google 
Classroom (Swedish Media Authority, 2025). 
Teachers may enrol in a seven-week blended 
course combining offline sessions, online 
modules, and mentor support (Swedish National 
Agency for Education, 2025). The Creative School 
grant programme (Swedish Arts Council, 2025) 
funds interdisciplinary media-arts projects in 
schools. Strong institutional coordination and 
curricular integration underpin Sweden’s 
systemic and sustainable approach to media 
literacy, though outcomes vary according to 
local implementation conditions and resource 
availability. A comparative overview of these 
programmes is presented in Table 1. 

Taken together, the comparison demonstrates 
that the effectiveness of media education in 
cultivating a tolerant information space is 
shaped by the degree of institutionalisation, 

curricular integration, and pedagogical 
coherence. It also reveals a persistent gap 
between policy frameworks and their practical 
implementation, particularly in multicultural and 
resource-constrained contexts. 

Assessment of Media Literacy Levels among 
Senior Secondary School Students in 
Comparison with Countries with Developed 
Media Education Policies 

The analysis of media literacy strategies and 
curricula is inherently bound to the educational 
sphere, for it is through educational institutions 
that state policy on the development of critical 
thinking, digital competence, and intercultural 
dialogue is operationalised. Strategies articulate 
national priorities, methodological orientations, 
and long-term objectives for advancing media 
education, while curricula translate these 
provisions into concrete pedagogical content—
whether through dedicated school subjects, 
integrated modules, or specialised 
interdisciplinary courses. 

Within the educational environment, students 
acquire practical skills in analysing, interpreting, 
and evaluating media content, thereby 
cultivating the capacity to participate 
responsibly in democratic life and to engage 
tolerantly within multicultural settings. In this 
sense, education functions not merely as a site 
of knowledge transmission but as a formative 
space where media literacy becomes embedded 
in everyday communicative practice. 

Table 1 presents a comparative analysis of media 
literacy strategies and curricula across selected 
European countries, highlighting their structural 
features, core content components, and varying 
degrees of integration into national education 
systems. This comparison underscores how 
institutional design and curricular coherence 
shape the effectiveness of media literacy 
initiatives in fostering a tolerant and inclusive 
information environment. 

The comparative analysis of media education 

strategies and practical programmes across six 

European countries reveals both shared 

approaches and significant divergences, offering 

valuable insights for refining the Ukrainian 
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model. In France, media education constitutes a 

compulsory component of the national 

curriculum, spanning primary to 

upper-secondary levels and guided by a clearly 

articulated set of 27 competencies outlined in 

the national EMI framework (Ministry of 

National Education, 2024). This ensures a 

systemic, interdisciplinary, and consistently 

implemented approach (CLEMI, 2025). Sweden 

demonstrates a similar level of 

institutionalisation: media education is 

embedded within the national curriculum and 

supported through coordinated standards 

issued by the Ministry of Culture and the 

National Agency for Education (Swedish National 

Agency for Education, 2023).

Table 1: Comparative Analysis of Media Literacy Strategies and Curricula 
Country Strategies (year, key 

emphases) 
Programmes (name, 
format, audience) 

Assessment Platforms/Tools 

Poland 2021-2025: digital competence 
framework with a Media 
literacy block; 2019-2024: 
integration of media education 

School of Media Criticism 
(online, 13-18 y.o.) Youth 
in the media (offline, 
Virtual Reality (VR) 
workshops); CyberSchool 
(online, gamified 
modules) 

Automated 
tests, practical 
exercises 

Mediaportal 
platform, VR 
studios 

Slovakia until 2030: digital literacy in 
schools; 2023-2026: 
intercultural dialogue, 
combating disinformation 

Media and me (online, 16-
19 y.o.) We learn media 
(online, teachers); Media 
lab (offline, youth leaders) 

Course 
certification, 
participant 
feedback  

E-learning 
platform, camps 

Hungary 2021-2027: Media literacy 
block in digital strategy; 2018-
2023: partnership models with 
NGOs 

Media Workshop 
(online+offline, teachers); 
Youth and media (online, 
14- 18 y.o.) 
Médiaébresztő (video, 
broad audience) 

Tests, projects Moodle, YouTube, 
hybrid meetings  

France 2022: EMI (Media and 
Information Education) circular 
for all educational cycles; 
2015: 27 student EMI 
competences 

CLEMI Parcours 
(online+offline, 10-15 
y.o.) EMI at university 
(SPOC, students); Ateliers 
Radio (offline, school 
studios) 

Online tests 
on Éduscol, 
student 
projects 

Éduscol portal, 
MOOC platforms, 
radio studios  

Germany 2020: five priorities of media 
competence; 2019-2024: sub-
grants 

DigitalPact Youth media 
protection (workshops, 
12-16 y.o.) Media literate 
(e-learning, teachers); 
students create media 
(competition programme 
for pupils) 

Jury 
evaluation, 
certification  

Webinars, 
competition 
platforms 

Sweden 2018: institutional partnership; 
2021-2025: compulsory MIK 
(Media and Information 
Literacy) in curriculum 

MIK-verktyg (online, 10-
18 y.o.) Teacher Training 
media (flexible mode, 
teachers); Creative school 
– media (grants, 
interdisciplinary projects 
in schools)  

Agency 
certification, 
internal tests 

Google Classroom, 
state grants 

Source: Created by the Authors based on Berliner Morgenpost (2020), Federal Ministry of Education and Research 
(2025), Elternarbeit Sachsen (2025), Ministry of National Education (France) (2022a, 2024), CLEMI (2015, 2025b), 
MAX7 (2025), Swedish National Agency for Education (2025), Filiciak et al. (2010), European Commission (2023, 
2025a), Media Workshop (2024), Centre for Media Literacy (2025), Fiatalok a Nemzetért Alapítvány (2023), 
Ministry of Investment, Regional Development and Informatization of the Slovak Republic (2019, 2023), Swedish 
Government (2018, 2025), Swedish Arts Council (2025), School of Young Criticism (2024), Hessian Ministry of 
Education and Cultural Affairs (2025), Swedish Media Authority (2025). 
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By contrast, Poland situates media education 
within a broader digital competence agenda, 
delivered largely through optional programmes 
such as the National Audiovisual Institute’s 
Media Education initiative (2025) and the School 
with Class platform (School with Class 
Foundation, 2025). This optional status limits its 
reach and systemic impact. In Slovakia and 
Hungary, media education likewise remains 
non-compulsory, typically incorporated as an 
additional module within digital literacy 
frameworks. In Hungary, concerns have been 
raised that state-level narratives may shape the 
orientation of media education content, 
potentially influencing the development of 
independent critical thinking (National Public 
Education Portal, 2025). Germany adopts an 
intermediate model: media literacy is embedded 
within a nationwide digital strategy, and the 
DigitalPact School programme (Federal 
Ministry…, 2025) provides sub-grants for 
infrastructure modernisation and course 
development, although participation by 
educational institutions remains voluntary. 

Across all countries, practical initiatives—
workshops, online courses, competitions, and 
project-based activities—play a central role in 
engaging young audiences. Yet these initiatives 
vary markedly in scale, format, and resource 
provision, reflecting differing levels of state 
support. Their contributions to youth media 
literacy are evident, though outcomes remain 
uneven and their transferability to other 
contexts, including Ukraine, requires careful 
adaptation. Assessment methods also differ: 
Poland and Hungary rely on direct tests and 
automated tasks; Slovakia and Sweden employ 
certification through external platforms; France 
and Germany favour project-based evaluations 
and expert juries. This diversity highlights a 
spectrum of approaches that may inform 
Ukrainian practice, ranging from compulsory 
core programmes with defined competencies to 
gamified asynchronous exercises, expert-led 
workshops, and grant-supported interschool 
initiatives. Their implementation, however, must 
align with national priorities and resource 
capacities. 

The survey conducted in Ukrainian polyethnic 
regions (n = 112) complements the comparative 
analysis by illuminating local media literacy 
practices and attitudes toward intercultural 
interaction. The results indicate that 68% of 
respondents regularly engage with online media 
for educational or informational purposes, and 
61% consciously verify information across 
multiple sources. Nonetheless, 43% reported 
difficulties in identifying manipulative or biased 
content, particularly within social media 
environments. Regarding intercultural 
communication, 72% expressed positive 
attitudes toward cultural diversity, while 38% 
acknowledged encountering stereotypes or 
biased representations of ethnic groups in 
media. Notably, 46% reported that school-based 
or informal media education activities had 
influenced their perceptions of other cultural 
groups, suggesting a meaningful link between 
media literacy and tolerance formation. 

Despite these encouraging tendencies, the 
findings reveal inconsistencies: awareness of 
media influence is relatively high, yet practical 
critical-evaluation skills remain uneven, 
especially among younger respondents and 
those in regions with limited access to structured 
media education. Overall, media literacy in 
Ukrainian polyethnic regions appears to be 
developing but fragmented—a pattern 
consistent with countries where media 
education lacks full institutionalisation, such as 
Poland and Hungary. 

Content analysis of key media education 
platforms in Ukraine, Poland, and Hungary 
further clarifies their distinctive features and 
implementation scales. In Ukraine, the DESTIN 
project—one of the largest international 
initiatives supported by Erasmus+—offers more 
than 20 interactive modules on media literacy, 
critical thinking, and information analysis. Its 
user base includes students, teachers, and 
school pupils, though access remains 
concentrated in major urban centres, leaving 
rural regions underserved (DESTIN Project, 
2025). In Poland, the National Audiovisual 
Institute’s Media Education programme (2025) 
comprises over 15 modules and reaches more 
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than 3,000 institutions, while the School with 
Class platform engages approximately 5,000 
schools and 40,000 teachers. Despite this 
extensive reach, the optional nature of these 
programmes limits their systemic impact. 
Hungary’s National Public Education Portal 
(2025) provides over 10,000 educational 
materials and participates in the European 
Digital Skills and Jobs Coalition (European 
Commission, 2025b), which unites more than 
600 organisations. Yet nationally oriented 
narratives in Hungarian media education 
materials may affect the development of 
independent critical thinking and intercultural 
understanding. 

The comparative analysis highlights several 
structural challenges: unequal access to 
technical resources, qualified educators, and 
high-quality materials—particularly between 
urban and rural regions; the absence of 
mandatory media literacy components in 
curricula, resulting in fragmented 
implementation; shortages of specialised 
trainers and methodologists; and, in Hungary, 
the presence of politically oriented narratives 
that may shape students’ interpretive 
frameworks. Addressing these challenges 
requires a comprehensive strategy 
encompassing infrastructure expansion, 
programme standardisation, enhanced teacher 
training, and the safeguarding of political 
neutrality in educational content. Only through 
such measures can Ukraine's multicultural 
society cultivate a robust, independent, and 
critically engaged media culture. 

Discussion 

The analysis demonstrates that effective media 
education is closely associated with the 
development of critical thinking among media 
users, their capacity to identify manipulative 
techniques, and the cultivation of empathy and 
respect for cultural diversity (Peña-Acuña et al., 
2025; Zelenov, 2024). These conclusions 
resonate with the findings of Akbar et al. (2022), 
who observed that the integration of moral and 
media education significantly reduces 
intolerance in the context of globalisation. The 
present study similarly indicates that embedding 

media education approaches within curricula 
contributes to the formation of values of 
tolerance and mutual respect among young 
people. Islam’s (2024) research on multicultural 
education further supports this claim, noting 
that adequate media coverage of multicultural 
issues, combined with strengthened media 
literacy competencies, can foster a more 
tolerant information environment. 

At the same time, the results reveal persistent 
challenges linked to unequal access to 
high-quality media education across social 
groups, echoing the conclusions of Mariyono 
(2024), who emphasised the need for 
context-sensitive approaches that account for 
local cultural mosaics. The findings of the 
present study therefore suggest that without 
targeted and differentiated strategies, media 
education may not consistently achieve its 
intended outcomes in fostering tolerance. 

The practical dimension of media education, 
particularly its intersection with digital literacy, 
aligns with the work of Japar et al. (2023), who 
demonstrated that digital competencies are 
essential for the effective reception of 
multicultural values through media. While the 
present study confirms this relationship, it also 
highlights an additional outcome: media 
education contributes not only to tolerance 
formation but also to developing a more active 
civic orientation among information users. This 
observation corresponds with the findings of 
Arfaton et al. (2025), who showed that 
multicultural education fosters character traits 
oriented toward tolerance and mutual respect. 
The present data indicate the potential 
effectiveness of such approaches, although their 
impact remains contingent on contextual 
conditions. 

Despite generally positive trends, certain aspects 
of tolerance within media education 
programmes remain insufficiently developed. 
Nafisah et al. (2024) emphasised the complexity 
of religious education’s influence on 
interreligious tolerance, underscoring the need 
to incorporate religious and cultural contexts 
more deeply into media education. This insight 
aligns with the present study’s observation that 
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media education strategies must be adapted to 
the religious composition of multicultural 
communities. Fernando et al. (2023) similarly 
argued that tolerance-building in post-conflict 
regions requires active engagement with media 
education tools, as media can serve as a platform 
for constructive dialogue between cultural 
groups. Findings from the Media Vista project 
reinforce this perspective, demonstrating that 
media can facilitate intercultural understanding, 
although this effect is uneven and mediated by 
access to educational resources. The present 
study places greater emphasis on institutional 
support and equitable access—factors less 
explicitly addressed in the cited literature. 

The broader European context also provides 
important insights. Mikelatou and Arvanitis 
(2019) questioned the effectiveness of 
integration policies in the European Union, 
noting that despite numerous 
tolerance-oriented programmes, issues of 
inequality and ethnic isolation persist in 
countries such as France, Germany, and Sweden. 
Their conclusions highlight the need for more 
flexible, context-responsive strategies that 
engage local communities. This perspective 
challenges overly optimistic interpretations of 
media education, suggesting that its positive 
effects may coexist with broader processes of 
social fragmentation. In contrast, Ormond and 
Vietti (2022) criticised superficial approaches to 
tolerance and advocated for interactive 
educational formats—such as thematic 
excursions—to deepen understanding of 
multiculturalism. Their findings align with those 
of Pradanna and Abdulkarim (2023), who 
emphasised the role of social media in 
strengthening multicultural tolerance by 
fostering conscious engagement with cultural 
diversity. 

The present study similarly interprets media 
education as both an informational resource and 
a mechanism for social integration, though its 
effectiveness appears conditional on 
institutional support and accessibility. These 
conclusions correspond with the work of 
Ragnarsdóttir et al. (2020), who found that 
media-integrated educational initiatives 

enhance tolerance and reduce stereotypes 
among Icelandic youth. Scharrer and Zhou 
(2022) likewise highlighted the importance of 
educational programmes aimed at developing 
critical media analysis skills, including the 
recognition of fake news and manipulative 
content. 

Santos (2024) further supported the role of 
media education in sustaining intercultural 
communication, emphasising the media’s 
capacity to disseminate cosmopolitan ideas and 
promote social harmony. Similar conclusions 
were drawn by Sipayung and Dwiningrum 
(2020), whose research demonstrated that 
media-supported multicultural education 
strengthens social cohesion among students of 
diverse ethnic backgrounds. Sopiana et al. (2023) 
likewise found that digital initiatives aimed at 
fostering religious tolerance enhance openness 
and intercultural understanding among children. 

Taken together, these studies suggest that 
media education can serve as a powerful 
complementary mechanism for fostering 
tolerance. Yet only under conditions of 
institutional integration, equitable access, and 
context-sensitive implementation. The present 
findings reinforce this conclusion, highlighting 
both the transformative potential of media 
education and the structural constraints that 
shape its outcomes. 

Recommendations for the Further 
Implementation of Media Education in 
Ukraine’s Multicultural Schools 

The further development of media education in 
Ukraine’s multicultural schools must take into 
account the identified challenges of uneven 
access and fragmented implementation. A 
mandatory foundational component should be 
incorporated into state educational standards, 
defining core competencies in the critical 
analysis and creation of media content, as well 
as the ability to recognise and counter 
manipulative techniques and hostile discourse. 
This component must be sensitive to the 
linguistic and cultural diversity of Ukraine’s 
regions; educational materials should therefore 
be translated and adapted for Hungarian, 
Romanian, Crimean Tatar, and other minority 



Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 120 

communities, thereby broadening participation 
and ensuring equitable access to knowledge. 

A subsequent priority is the systematic 
preparation of teachers and methodologists. 
This includes organising certification-based 
training aligned with CLEMI standards, 
integrating established European practices into 
professional development courses, and 
conducting regular supervision sessions with 
international experts. Such measures will 
enhance the quality of facilitation in group 
discussions, role-playing exercises, and 
multimedia-based learning. 

To address the documented lack of access to 
practical media education resources in certain 
regions, the establishment of regional media 
centre-laboratories—developed in partnership 
with local universities and NGOs—should be 
considered. These centres would allow students 
not only to study theoretical foundations but 
also to produce radio and video materials on 
assigned topics, thereby strengthening applied 
media literacy skills. 

Given the observed inconsistencies in students’ 
media literacy competencies, flexible learning 
formats must be complemented by a clear and 
diversified assessment system. Digital tests with 
automated feedback, project-based 
assignments, and external certification through 
national platforms may serve as effective tools. 
Annual monitoring of media literacy and 
tolerance levels—particularly in light of the 
variability revealed in survey results—will enable 
timely identification of bottlenecks and 
informed programme adjustments. 

Attention should also be directed toward 
interschool and interregional initiatives, which 
respond to the need for broader engagement 
and practical application of media literacy skills. 
The involvement of local communities and 
parents is essential, as support for 
extracurricular media activities fosters an 
environment in which tolerance and critical 
thinking are perceived as shared social values 
rather than merely curricular objectives (Polityka 
& Dvornyk-Kozachinska, 2025; Yesmaganbet & 
Kairbekov, 2025). 

Finally, to ensure the sustainability of these 
reforms, media education initiatives must be 
integrated into regional education development 
strategies, with dedicated budget lines allocated 
within local education departments. 
Coordinated efforts among state institutions, 
schools, universities, and civil society 
organisations—combined with regular 
monitoring and transparent reporting—can 
contribute to the formation of a more tolerant, 
resilient, and inclusive information space in 
Ukraine’s multicultural regions. 

Conclusion 

The study indicates that the integration of media 
education modules into school practice can 
meaningfully enhance students’ capacity for 
critical information analysis and foster deeper 
intercultural understanding. A comparative 
examination of European approaches allows 
several substantive conclusions to be drawn. The 
findings demonstrate that media education 
constitutes a significant factor in shaping a more 
tolerant information environment across 
multicultural societies such as Ukraine, Poland, 
Hungary, France, Germany, and Sweden. In 
Ukraine, the DESTIN project contributed to the 
development of critical thinking and 
bias-recognition skills among students, which 
was associated with a decline in the 
reproduction of stereotypes concerning national 
minorities. 

In Poland and Hungary, despite the presence of 
media education initiatives, their effectiveness 
was constrained by the elective nature of 
courses and, in Hungary’s case, by the 
instrumentalisation of media education to 
reinforce nationalist narratives. By contrast, 
France and Sweden have embedded media 
education within compulsory curricula 
supported by clearly articulated standards, 
enabling a more systematic and coherent 
approach to cultivating tolerance. Germany 
represents an intermediary model, combining 
national digital strategies with sub-grant funding 
and a strong emphasis on youth protection in 
digital environments. Across all countries, 
persistent inequalities in access to high-quality 
media education resources were identified, 
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complicating efforts to create a unified and 
inclusive information space. These findings 
suggest that the effective cultivation of 
tolerance requires a comprehensive strategy 
attentive not only to educational content and 
accessibility but also to political neutrality and 
socio-cultural context. 

On the basis of these results, several practical 
recommendations emerge. Core media literacy 
competencies should be integrated into national 
educational standards, accompanied by 
mandatory diagnostic testing at the beginning 
and end of the course. Future research would 
benefit from combining quantitative surveys 
with in-depth interviews involving teachers and 
parents, as well as systematic analysis of 
student-produced media projects. Longitudinal 
tracking of the same participants over multiple 
years would allow for an assessment of the 
durability of media literacy and tolerance 
outcomes. Strengthening continuity between 
school and higher education—through 
specialised training programmes for educators 
and media professionals—would further support 
the systematic development of media literacy as 
an academic and civic discipline. 

If you want, I can also craft a concise 
journal-ready conclusion, a policy brief, or a 
synthesised conceptual model that integrates 
these insights into your broader manuscript. 

References 

Abakirov, A., Aushakhmanova, B., Asipova, N., 
Raimkulova, A., & Tkacheva, S. (2024). 
Integrating multicultural and learner-centred 
approaches into continuous technological 
education: Insights from higher education in 
Central Asia. Social Sciences & Humanities 
Open, 12, 101975. 
https://doi.org/10.1016/j.ssaho.2025.101975 

Abdygalym, B., Sambetbayeva, M., 
Yerimbetova, A., Nekessova, A., Tasbolatuly, N., 
Smailov, N., & Nazymkhan, A. (2025). NLP 
models for military terminology analysis and 
detection of information operations on social 
media. Computers, 14(11), 485. 
https://doi.org/10.3390/computers14110485 

Akbar, A. M., Rahma, T., Lemuel, Y., Fitriana, D., 
Fanani, T. R. A., & Sekarjati, R. D. L. G. (2022). 
Moral education and Pancasila in encouraging 
the prevention of intolerance in the era of 
globalization: Experiences of Indonesia and 
Malaysia. Jurnal Panjar: Pengabdian Bidang 
Pembelajaran, 4(2), 223–282. 
https://doi.org/10.15294/panjar.v4i2.55050 

Arfaton, A., Yuliantri, R. D. A., Lestari, N. I., 
Syah, M. A., Rizki, I. A., & Umar, U. (2025). 
Implementation of multicultural education as a 
means of forming characters of tolerance and 
mutual respect. Jurnal Eduscience, 12(2), 377–
391. https://doi.org/10.36987/jes.v12i2.6819 

Avramenko, M., & Avramenko, D. (2025). 
Methods of countering information bubbles in 
social networks: A practical aspect of ensuring 
information stability. The Bulletin of National 
Defence University of Ukraine, 20(3), 7–15. 
https://doi.org/10.33099/2617-6858-2025-85-
3-7-15 

Avramenko, M., Avramenko, D., Bohaychuk, V., 
& Temnyi, O. (2025). The influence of social 
network recommendation algorithms on the 
formation of information bubbles during crisis 
events. The Bulletin of National Defence 
University of Ukraine, 20(1), 7–15. 
https://doi.org/10.33099/2617-6858-2025-83-
1-7-15 

Berliner Morgenpost. (2020). “Artus” – How a 
musical brings students together. 
https://www.morgenpost.de/schueler/ 

Bezchotnikova, S. V., Bidzilya, Y. M., 
Bondarenko, T. H., Vasylyk, L. Ye., Volobuieva, 
A. M., Habor, N. B., Koval, S. V., Kornieiev, V. 
M., Lavrysh, Yu. S., Liubchenko, Yu. V., 
Miroshnychenko, P. V., Mitchuk, O. A., Nosova, 
B. M., Petrova, T. V., Rizun, V. V., Siriniok-
Dolgariova, K. H., Tkachenko, O. H., 
Tsymbalenko, Ye. S., Shapovalova, H. V., & 
Zhelikhovska, N. S. (2021). Collection of national 
methodological guidelines regarding content, 
development and implementation of the 
Bachelor’s and Master’s study programmes in 
Journalism developed within Erasmus+ KA2 
DESTIN project. Taras Shevchenko National 
University of Kyiv, Educational and Scientific 

https://www.google.com/search?q=https://doi.org/10.1016/j.ssaho.2025.101975
https://www.google.com/search?q=https://doi.org/10.3390/computers14110485
https://www.google.com/search?q=https://doi.org/10.15294/panjar.v4i2.55050
https://www.google.com/search?q=https://doi.org/10.36987/jes.v12i2.6819
https://www.google.com/search?q=https://doi.org/10.33099/2617-6858-2025-85-3-7-15
https://www.google.com/search?q=https://doi.org/10.33099/2617-6858-2025-85-3-7-15
https://www.google.com/search?q=https://doi.org/10.33099/2617-6858-2025-83-1-7-15
https://www.google.com/search?q=https://doi.org/10.33099/2617-6858-2025-83-1-7-15
https://www.morgenpost.de/schueler/


Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 122 

Institute of Journalism. https://www.destin-
project.info/collection-of-national-
methodological-guidelines-for-the-content-
development-and-implementation-of-the-
bachelors-and-masters-study-programmes-in-
journalism/ 

Bidzilya, Y. (2015). Slovak press in Zakarpattia as 
the revival of national identity. European 
Journal of Science and Theology, 11(6), 67–78. 
http://www.ejst.tuiasi.ro/Files/55/8_Bidzilya.pd
f 

Bidzilya, Y., Tolochko, N., Haladzhun, Z., 
Solomin, Y., & Shapovalova, H. (2022). The 
problems in the development of public 
broadcasting in the polycultural borderland 
region of Ukraine. Amazonia Investiga, 11(53), 
59–69. 
https://doi.org/10.34069/AI/2022.53.05.6 

Bidzilya, Y. M., & Tolochko, N. V. (2024). 
Formation of the media image of the Roma 
ethnic community in regional TV programs 
during the full-scale war. In Modern philology: 
Theory and practice: Proceedings of the 6th All-
Ukrainian scientific and practical conference 
(pp. 191–194). National Academy of the 
Security Service of Ukraine. Retrieved March 
24, 2026, from 
https://dspace.uzhnu.edu.ua/items/827856f9-
ed79-401a-9bda-1bda658cbe0e 

Centre for Media Literacy (Slovakia). (2025). 
Media education. 
https://medialnavychova.sk/vitajte-na-
strankach-centra-medialnej-gramotnosti/ 

CLEMI. (2015). MOOC DIY. https://ww2.ac-
poitiers.fr/clemi/spip.php?article355 

CLEMI. (2025a). About CLEMI. 
https://www.clemi.fr/about-clemi 

CLEMI. (2025b). Radio festival. 
https://www.clemi.fr/fete-de-la-radio 

Couldry, N., & Hepp, A. (2020). Media and the 
social construction of reality. In D. A. Rohlinger 
& S. Sobieraj (Eds.), The Oxford handbook of 
digital media sociology. Oxford Academic. 
https://doi.org/10.1093/oxfordhb/9780197510
636.013.2 

Council of the European Union. (2018). Council 
recommendation on promoting common values, 
inclusive education, and the European 
dimension of teaching. Retrieved March 24, 
2026, from https://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:32018H0607(
01)#:~:text=democratic%20attitudes%20and%2
0social,%20citizenship,developing%20new%20s
tructures%20that%20promote 

DESTIN Project. (2025). Media literacy courses. 
https://www.destin-project.info/media-
literacy-courses/ 

Detector Media. (2025). Detector Media. 
https://detector.media/ 

Diachuk, O. (2024). Development of digital 
competence of teachers in vocational education 
institutions. Scientia et Societus, 3(1), 77–91. 
https://doi.org/10.69587/ss/1.2024.77 

Dudar, V., & Molotkina, Y. (2025). Social 
communication in crisis situations: The case of 
Ukrainian media, 2022-2025. Society. 
Document. Communication, 10(3), 66–81. 
https://doi.org/10.69587/sdc/3.2025.66 

Elternarbeit Sachsen. (2025). E-learning course: 
Media management for children and young 
people. https://wordpress.elternarbeit-
sachsen.de/produkt/e-learning-kurs-umgang-
mit-medien-fuer-kinder-im-kita-und-
grundschulalter/ 

European Commission. (2021). Communication 
from the Commission to the European 
Parliament, the Council, the European Economic 
and Social Committee and the Committee of the 
Regions: Action plan on integration and 
inclusion 2021-2027. Retrieved March 24, 2026, 
from https://eur-lex.europa.eu/legal-
content/EN/TXT/PDF/?uri=CELEX:52021AE0198 

European Commission. (2023). National reports 
on media literacy measures under the 
Audiovisual Media Services Directive 2020-2022. 
https://digital-
strategy.ec.europa.eu/de/library/national-
reports-media-literacy-measures-under-
audiovisual-media-services-directive-2020-2022 

European Commission. (2025a). Media literacy 
and safe use of new media. Retrieved March 24, 

https://www.google.com/search?q=https://www.destin-project.info/collection-of-national-methodological-guidelines-for-the-content-development-and-implementation-of-the-bachelors-and-masters-study-programmes-in-journalism/
https://www.google.com/search?q=https://www.destin-project.info/collection-of-national-methodological-guidelines-for-the-content-development-and-implementation-of-the-bachelors-and-masters-study-programmes-in-journalism/
https://www.google.com/search?q=https://www.destin-project.info/collection-of-national-methodological-guidelines-for-the-content-development-and-implementation-of-the-bachelors-and-masters-study-programmes-in-journalism/
https://www.google.com/search?q=https://www.destin-project.info/collection-of-national-methodological-guidelines-for-the-content-development-and-implementation-of-the-bachelors-and-masters-study-programmes-in-journalism/
https://www.google.com/search?q=https://www.destin-project.info/collection-of-national-methodological-guidelines-for-the-content-development-and-implementation-of-the-bachelors-and-masters-study-programmes-in-journalism/
https://www.google.com/search?q=https://www.destin-project.info/collection-of-national-methodological-guidelines-for-the-content-development-and-implementation-of-the-bachelors-and-masters-study-programmes-in-journalism/
https://www.google.com/search?q=http://www.ejst.tuiasi.ro/Files/55/8_Bidzilya.pdf
https://www.google.com/search?q=http://www.ejst.tuiasi.ro/Files/55/8_Bidzilya.pdf
https://www.google.com/search?q=https://doi.org/10.34069/AI/2022.53.05.6
https://www.google.com/search?q=https://dspace.uzhnu.edu.ua/items/827856f9-ed79-401a-9bda-1bda658cbe0e
https://www.google.com/search?q=https://dspace.uzhnu.edu.ua/items/827856f9-ed79-401a-9bda-1bda658cbe0e
https://medialnavychova.sk/vitajte-na-strankach-centra-medialnej-gramotnosti/
https://medialnavychova.sk/vitajte-na-strankach-centra-medialnej-gramotnosti/
https://ww2.ac-poitiers.fr/clemi/spip.php?article355
https://ww2.ac-poitiers.fr/clemi/spip.php?article355
https://www.clemi.fr/about-clemi
https://www.clemi.fr/fete-de-la-radio
https://www.google.com/search?q=https://doi.org/10.1093/oxfordhb/9780197510636.013.2
https://www.google.com/search?q=https://doi.org/10.1093/oxfordhb/9780197510636.013.2
https://www.google.com/search?q=https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3Furi%3DCELEX:32018H0607(01)%23:~:text%3Ddemocratic%2520attitudes%2520and%2520social,%2520citizenship,developing%2520new%2520structures%2520that%2520promote
https://www.google.com/search?q=https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3Furi%3DCELEX:32018H0607(01)%23:~:text%3Ddemocratic%2520attitudes%2520and%2520social,%2520citizenship,developing%2520new%2520structures%2520that%2520promote
https://www.google.com/search?q=https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3Furi%3DCELEX:32018H0607(01)%23:~:text%3Ddemocratic%2520attitudes%2520and%2520social,%2520citizenship,developing%2520new%2520structures%2520that%2520promote
https://www.google.com/search?q=https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3Furi%3DCELEX:32018H0607(01)%23:~:text%3Ddemocratic%2520attitudes%2520and%2520social,%2520citizenship,developing%2520new%2520structures%2520that%2520promote
https://www.google.com/search?q=https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/%3Furi%3DCELEX:32018H0607(01)%23:~:text%3Ddemocratic%2520attitudes%2520and%2520social,%2520citizenship,developing%2520new%2520structures%2520that%2520promote
https://www.google.com/search?q=https://www.destin-project.info/media-literacy-courses/
https://www.google.com/search?q=https://www.destin-project.info/media-literacy-courses/
https://detector.media/
https://www.google.com/search?q=https://doi.org/10.69587/ss/1.2024.77
https://www.google.com/search?q=https://doi.org/10.69587/sdc/3.2025.66
https://wordpress.elternarbeit-sachsen.de/produkt/e-learning-kurs-umgang-mit-medien-fuer-kinder-im-kita-und-grundschulalter/
https://wordpress.elternarbeit-sachsen.de/produkt/e-learning-kurs-umgang-mit-medien-fuer-kinder-im-kita-und-grundschulalter/
https://wordpress.elternarbeit-sachsen.de/produkt/e-learning-kurs-umgang-mit-medien-fuer-kinder-im-kita-und-grundschulalter/
https://wordpress.elternarbeit-sachsen.de/produkt/e-learning-kurs-umgang-mit-medien-fuer-kinder-im-kita-und-grundschulalter/
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52021AE0198
https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52021AE0198
https://www.google.com/search?q=https://digital-strategy.ec.europa.eu/de/library/national-reports-media-literacy-measures-under-audiovisual-media-services-directive-2020-2022
https://www.google.com/search?q=https://digital-strategy.ec.europa.eu/de/library/national-reports-media-literacy-measures-under-audiovisual-media-services-directive-2020-2022
https://www.google.com/search?q=https://digital-strategy.ec.europa.eu/de/library/national-reports-media-literacy-measures-under-audiovisual-media-services-directive-2020-2022
https://www.google.com/search?q=https://digital-strategy.ec.europa.eu/de/library/national-reports-media-literacy-measures-under-audiovisual-media-services-directive-2020-2022


Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 123 

2026, from https://national-
policies.eacea.ec.europa.eu/youthwiki/chapters
/poland/68-media-literacy-and-safe-use-of-
new-media 

European Commission. (2025b). Digital Skills 
and Jobs Coalition. Retrieved March 24, 2026, 
from https://digital-skills-
jobs.europa.eu/en/about/digital-skills-and-jobs-
coalition 

Federal Ministry of Education and Research 
(Germany). (2025). DigitalPakt Schule. 
https://www.bmbf.de/DE/Bildung/Schule/Digit
alisierung/DigitalpaktSchule/digitalpaktschule_
node.html 

Fernando, J., Sarwoprasodjo, S., Muljono, P., & 
Marta, R. F. (2023). Raising of tolerance 
consciousness through multicultural education 
in post-conflict regions of Indonesia. Education 
Quarterly Reviews, 6(2), 244–257. 
https://doi.org/10.31014/aior.1993.06.02.753 

Fiatalok a Nemzetért Alapítvány. (2023). Media 
awareness: The relationship between young 
people and the media – Research 2023. 
https://fiatalokanemzetert.hu/mediatudatossag
-a-fiatalok-es-a-media-kapcsolata-kutatas-2023/ 

Filiciak, M., Danielewicz, M., Halawa, M., 
Mazurek, P., & Nowotny, A. (2010). Youth and 
media. 
http://bi.gazeta.pl/im/9/7651/m7651709.pdf 

Frontex. (2023). Risk analysis for 2023-2024. 
https://www.frontex.europa.eu/assets/Publicat
ions/Risk_Analysis/Risk_Analysis/ARA_2023.pdf 

Fuchs, C. (2011). Foundations of critical media 
and information studies. Routledge. 
https://doi.org/10.4324/9780203830864 

Hessian Ministry of Education and Cultural 
Affairs. (2025). Youth media protection. 
https://digitale-schule.hessen.de/digitale-
kompetenzen/jugendmedienschutz 

IREX. (2025). Learn to Discern (L2D) fact sheet. 
https://www.irex.org/sites/default/files/L2D%2
0Fact%20Sheet_Final.pdf 

Islam, M. H. (2024). Media representation of 
multiculturalism education. At-Ta’lim: Jurnal 
Pendidikan, 10(1), 150–162. 

https://ejournal.unzah.ac.id/index.php/attalim/
article/view/1597 

Japar, M., Hermanto, H., Muyaroah, S., Susila, 
H., & Alfani, H. (2023). Digital literacy-based 
multicultural education through civic education 
in Indonesian junior high schools. Journal of 
Social Studies Education Research, 14(4), 328–
349. 
https://www.jsser.org/index.php/jsser/article/v
iew/5281 

Joppke, C. (2004). The retreat of 
multiculturalism in the liberal state: Theory and 
policy. British Journal of Sociology, 55(2), 237–
257. https://doi.org/10.1111/j.1468-
4446.2004.00017.x 

Journalism of the future: Challenges, trends, 
development prospects. Proceedings of the 
International Scientific and Practical 
Conference. (2022). Prostir-M. 
https://journ.lnu.edu.ua/wp-
content/uploads/2022/12/Zbirnyk-tez-
mizhnarodnoi-konferentsii-u-ramkakh-DESTIN-
2022.pdf 

Kengesbayeva, S., Razaque, A., Smailov, N., 
Kalpeyeva, Z., & Kabievna, U. R. (2025). 
Optimizing resource allocation for 5G Internet-
of-Things networks using machine learning 
techniques. In 2025 IEEE 1st Secure and 
Trustworthy Cyberinfrastructure for IoT and 
Microelectronics (SATC 2025) conference 
proceedings. Institute of Electrical and 
Electronics Engineers. 
https://doi.org/10.1109/SATC65530.2025.1113
7046 

Malla, H. A. B., Hamka, Haryani, A., Abu, A., & 
Nur, A. (2026). Teachers’ digital literacy ability 
to improve Islamic religion education learning in 
Islamic boarding school. International Journal of 
Educational Reform, 35(2), 648–671. 
https://doi.org/10.1177/10567879231211287 

Manchanda, M., & Arora, J. (2026). Higher 
education's position in shaping the workforce of 
the future and the importance of adapting to 
the digital age. International Journal of 
Educational Reform, 35(2), 581–605. 
https://doi.org/10.1177/10567879231211285 

https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/poland/68-media-literacy-and-safe-use-of-new-media
https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/poland/68-media-literacy-and-safe-use-of-new-media
https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/poland/68-media-literacy-and-safe-use-of-new-media
https://national-policies.eacea.ec.europa.eu/youthwiki/chapters/poland/68-media-literacy-and-safe-use-of-new-media
https://digital-skills-jobs.europa.eu/en/about/digital-skills-and-jobs-coalition
https://digital-skills-jobs.europa.eu/en/about/digital-skills-and-jobs-coalition
https://digital-skills-jobs.europa.eu/en/about/digital-skills-and-jobs-coalition
https://www.google.com/search?q=https://www.bmbf.de/DE/Bildung/Schule/Digitalisierung/DigitalpaktSchule/digitalpaktschule_node.html
https://www.google.com/search?q=https://www.bmbf.de/DE/Bildung/Schule/Digitalisierung/DigitalpaktSchule/digitalpaktschule_node.html
https://www.google.com/search?q=https://www.bmbf.de/DE/Bildung/Schule/Digitalisierung/DigitalpaktSchule/digitalpaktschule_node.html
https://www.google.com/search?q=https://doi.org/10.31014/aior.1993.06.02.753
https://fiatalokanemzetert.hu/mediatudatossag-a-fiatalok-es-a-media-kapcsolata-kutatas-2023/
https://fiatalokanemzetert.hu/mediatudatossag-a-fiatalok-es-a-media-kapcsolata-kutatas-2023/
https://www.google.com/search?q=http://bi.gazeta.pl/im/9/7651/m7651709.pdf
https://www.frontex.europa.eu/assets/Publications/Risk_Analysis/Risk_Analysis/ARA_2023.pdf
https://www.frontex.europa.eu/assets/Publications/Risk_Analysis/Risk_Analysis/ARA_2023.pdf
https://www.google.com/search?q=https://doi.org/10.4324/9780203830864
https://digitale-schule.hessen.de/digitale-kompetenzen/jugendmedienschutz
https://digitale-schule.hessen.de/digitale-kompetenzen/jugendmedienschutz
https://www.google.com/search?q=https://www.irex.org/sites/default/files/L2D%2520Fact%2520Sheet_Final.pdf
https://www.google.com/search?q=https://www.irex.org/sites/default/files/L2D%2520Fact%2520Sheet_Final.pdf
https://www.google.com/search?q=https://ejournal.unzah.ac.id/index.php/attalim/article/view/1597
https://www.google.com/search?q=https://ejournal.unzah.ac.id/index.php/attalim/article/view/1597
https://www.jsser.org/index.php/jsser/article/view/5281
https://www.jsser.org/index.php/jsser/article/view/5281
https://doi.org/10.1111/j.1468-4446.2004.00017.x
https://doi.org/10.1111/j.1468-4446.2004.00017.x
https://journ.lnu.edu.ua/wp-content/uploads/2022/12/Zbirnyk-tez-mizhnarodnoi-konferentsii-u-ramkakh-DESTIN-2022.pdf
https://journ.lnu.edu.ua/wp-content/uploads/2022/12/Zbirnyk-tez-mizhnarodnoi-konferentsii-u-ramkakh-DESTIN-2022.pdf
https://journ.lnu.edu.ua/wp-content/uploads/2022/12/Zbirnyk-tez-mizhnarodnoi-konferentsii-u-ramkakh-DESTIN-2022.pdf
https://journ.lnu.edu.ua/wp-content/uploads/2022/12/Zbirnyk-tez-mizhnarodnoi-konferentsii-u-ramkakh-DESTIN-2022.pdf
https://www.google.com/search?q=https://doi.org/10.1109/SATC65530.2025.11137046
https://www.google.com/search?q=https://doi.org/10.1109/SATC65530.2025.11137046
https://www.google.com/search?q=https://doi.org/10.1177/10567879231211287
https://www.google.com/search?q=https://doi.org/10.1177/10567879231211285


Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 124 

Marinos, M. Y. (2021). Roma, race and socially 
engaged television on the fringes of Europe. 
VIEW Journal of European Television History 
and Culture, 1020, 104–120. 
https://doi.org/10.18146/view.272 

Mariyono, D. (2024). Indonesian mosaic: The 
essential need for multicultural education. 
Quality Education for All, 1(1), 301–325. 
https://doi.org/10.1108/QEA-05-2024-0042 

MAX7. (2025). Media lab. 
https://www.max7.org/sk/library/medialab/ed
2ccc7d-4de2-4119-a035-08e71bc79e57 

Media Vista. (2025). Media Vista. 
https://mediavista.com.ua/ 

Media Workshop. (2024). Media Workshop. 
https://mediamuhely.wordpress.com/ 

Mikelatou, A., & Arvanitis, E. (2019). 
Multiculturalism in the European Union: A 
failure beyond redemption? International 
Journal of Diversity in Organizations, 
Communities, and Nations, 19(1), 1–18. 
https://doi.org/10.18848/1447-
9532/CGP/v19i01/1-18 

Ministry of Investment, Regional Development 
and Informatization of the Slovak Republic. 
(2019). Slovakia’s digital transformation 
strategy 2030. https://mirri.gov.sk/wp-
content/uploads/2019/06/Strategia-digitalnej-
transformacie-Slovenska-2030.pdf 

Ministry of Investment, Regional Development 
and Informatization of the Slovak Republic. 
(2023). National digital skills strategy of the 
Slovak Republic: Action plan for 2023-2026. 
https://mirri.gov.sk/wp-
content/uploads/2023/01/NSDZ-a-AP.pdf 

Ministry of National Education (France). 
(2022a). Generalization of media and 
information education. Retrieved March 24, 
2026, from 
https://www.education.gouv.fr/bo/22/Hebdo4/
MENE2202370C.htm 

Ministry of National Education (France). 
(2022b). Parcours EMI. Retrieved March 24, 
2026, from https://pedagogie.ac-
toulouse.fr/emi/enseigner/parcours-emi 

Ministry of National Education (France). (2024). 
Media and information literacy. Retrieved 
March 24, 2026, from 
https://eduscol.education.fr/document/33370/
download 

Ministry of National Education (France). (2025). 
Media and information literacy. Retrieved 
March 24, 2026, from 
https://eduscol.education.fr/1531/education-
aux-medias-et-l-information 

Nafisah, A., Muttaqin, M., Indrawan, D., 
Zainuddin, Z., & Rustandi, J. (2024). Complex 
dynamics: Analyzing the profound impact of 
religious education depth on interfaith 
tolerance levels in a multicultural society in the 
globalization era. International Journal of 
Teaching and Learning, 2(1), 135–150. 
https://injotel.org/index.php/12/article/view/5
5 

National Audiovisual Institute (Poland). (2025). 
Media education. 
https://nina.gov.pl/en/projects/media-
education/ 

National Public Education Portal (Hungary). 
(2025). National Public Education Portal. 
https://www.nkp.hu/?is_sni=false&other=true
&serie_a=true&serie_b=true 

Ormond, M., & Vietti, F. (2022). Beyond 
multicultural ‘tolerance’: Guided tours and 
guidebooks as transformative tools for civic 
learning. In Peace through tourism (pp. 207–
223). Routledge. 
https://doi.org/10.4324/9781003299578 

Pancer-Cybulska, E., & Zlenko, Ya. (2025). Media 
education in Europe: The experience of France, 
Poland, and Sweden in the context of 
journalism and social informatics. Society. 
Document. Communication, 10(3), 51–65. 
https://doi.org/10.69587/sdc/3.2025.51 

Peña-Acuña, B., Toscano-Fuentes, C. M., & Flor-
Arasil, P. (2025). Cultural openness and desire 
to learn in relation to ethnocultural empathy 
among university students in multilingual 
contexts. Frontiers in Psychology, 16, 1463349. 
https://doi.org/10.3389/fpsyg.2025.1463349 

https://doi.org/10.18146/view.272
https://www.google.com/search?q=https://doi.org/10.1108/QEA-05-2024-0042
https://www.google.com/search?q=https://www.max7.org/sk/library/medialab/ed2ccc7d-4de2-4119-a035-08e71bc79e57
https://www.google.com/search?q=https://www.max7.org/sk/library/medialab/ed2ccc7d-4de2-4119-a035-08e71bc79e57
https://mediavista.com.ua/
https://mediamuhely.wordpress.com/
https://www.google.com/search?q=https://doi.org/10.18848/1447-9532/CGP/v19i01/1-18
https://www.google.com/search?q=https://doi.org/10.18848/1447-9532/CGP/v19i01/1-18
https://mirri.gov.sk/wp-content/uploads/2019/06/Strategia-digitalnej-transformacie-Slovenska-2030.pdf
https://mirri.gov.sk/wp-content/uploads/2019/06/Strategia-digitalnej-transformacie-Slovenska-2030.pdf
https://mirri.gov.sk/wp-content/uploads/2019/06/Strategia-digitalnej-transformacie-Slovenska-2030.pdf
https://mirri.gov.sk/wp-content/uploads/2023/01/NSDZ-a-AP.pdf
https://mirri.gov.sk/wp-content/uploads/2023/01/NSDZ-a-AP.pdf
https://www.education.gouv.fr/bo/22/Hebdo4/MENE2202370C.htm
https://www.education.gouv.fr/bo/22/Hebdo4/MENE2202370C.htm
https://pedagogie.ac-toulouse.fr/emi/enseigner/parcours-emi
https://pedagogie.ac-toulouse.fr/emi/enseigner/parcours-emi
https://www.google.com/search?q=https://eduscol.education.fr/document/33370/download
https://www.google.com/search?q=https://eduscol.education.fr/document/33370/download
https://www.google.com/search?q=https://eduscol.education.fr/1531/education-aux-medias-et-l-information
https://www.google.com/search?q=https://eduscol.education.fr/1531/education-aux-medias-et-l-information
https://injotel.org/index.php/12/article/view/55
https://injotel.org/index.php/12/article/view/55
https://www.google.com/search?q=https://nina.gov.pl/en/projects/media-education/
https://www.google.com/search?q=https://nina.gov.pl/en/projects/media-education/
https://www.google.com/search?q=https://www.nkp.hu/%3Fis_sni%3Dfalse%26other%3Dtrue%26serie_a%3Dtrue%26serie_b%3Dtrue
https://www.google.com/search?q=https://www.nkp.hu/%3Fis_sni%3Dfalse%26other%3Dtrue%26serie_a%3Dtrue%26serie_b%3Dtrue
https://www.google.com/search?q=https://doi.org/10.4324/9781003299578
https://www.google.com/search?q=https://doi.org/10.69587/sdc/3.2025.51
https://www.google.com/search?q=https://doi.org/10.3389/fpsyg.2025.1463349


Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 125 

Polityka, I., & Dvornyk-Kozachinska, M. (2025). 
The relationship between social capital, digital 
well-being, and quality of life of Ukrainians: An 
empirical study. Scientific Studios on Social and 
Political Psychology, 31(2), 6–14. 
https://doi.org/10.61727/sssppj/2.2025.06 

Pradanna, S. A., & Abdulkarim, A. (2023). The 
role of social media in strengthening 
multicultural tolerance among digital 
citizenship. Proceeding of International 
Conference on Innovations in Social Sciences 
Education and Engineering, 3, 013. 
http://conference.loupiasconference.org/index.
php/icoissee3/article/view/342 

Ragnarsdóttir, H., Jónsdóttir, H., Gunnarsson, G. 
J., & Finnbogason, G. E. (2020). Diversity, 
religion and tolerance: Young adults’ views on 
cultural and religious diversity in a multicultural 
society in Iceland. Religion & Education, 47(4), 
3–25. 
https://doi.org/10.1080/15507394.2020.18282
33 

Rakhmetullina, Z., Soltan, G., Mukasheva, R., 
Zunimova, G., Mukhamedova, R., & 
Tezekpayeva, S. (2021). Functional and 
architectural solution of a software package for 
the analysis of educational data. In 2021 
International Congress of Advanced Technology 
and Engineering (ICOTEN 2021). Institute of 
Electrical and Electronics Engineers. 
https://doi.org/10.1109/ICOTEN52080.2021.94
93505 

Rashimbetov, R., Utpinov, N., Mazhiyev, G., & 
Kairbekov, N. (2025). Correlation between 
secular state and religious orientation: Internal 
and external motives of madrasa students. 
Pharos Journal of Theology, 106(5), 1–19. 
https://doi.org/10.46222/pharosjot.106.58 

Rothberg, D., Paulino, F. O., Christofoletti, R., & 
Fengler, S. (2025). Communication and 
democracy in Brazil and Germany: Media 
accountability, public service media, internet 
access and right to information. Cultura 
Acadêmica. 
https://www.culturaacademica.com.br/catalog
o/communication-and-democracy-in-brazil-and-
germany/ 

Rozhkova, M., Serbina, N., Tsyrfa, I., Sedliar, Y., 
& Chuienko, V. (2026). International legal 
regulation of anti-Russian sanctions and its 
impact on the formation of Ukraine’s foreign 
policy identity. European Politics and Society, 
27(1), 219–239. 
https://doi.org/10.1080/23745118.2025.25159
08 

Ruban, A. O. (2022). Development of 
information-communication technologies in the 
format of informational conflicts. Scientia et 
Societus, 1(2), 78–84. 
https://doi.org/10.31470/2786-
6327/2022/2/78-84 

Sakallı, Ö., Tlili, A., Altınay, F., Karaatmaca, C., 
Altınay, Z., & Dağlı, G. (2021). The role of 
tolerance education in diversity management: A 
cultural historical activity theory perspective. 
SAGE Open, 11(4). 
https://doi.org/10.1177/21582440211060831 

Santos, M. (2024). Dynamics of cultural 
diversity and intercultural communication in the 
era of multiculturalism and cosmopolitanism in 
Brazil. International Journal of Sociology, 8(1), 
1–13. https://doi.org/10.47604/ijs.2325 

Scharrer, E., & Zhou, Y. (2022). Media literacy 
and communication. In Oxford research 
encyclopedia of communication (pp. 1–24). 
Oxford University Press. 
https://doi.org/10.1093/acrefore/97801902286
13.013.1304 

School of Young Criticism. (2024). Young people 
and the media – How do they see them, how do 
they learn about them? Polskie Radio. 
https://www.polskieradio.pl/10/10327/Artykul/
3383187,Szkola-Mlodej-Krytyki-Mlodzi-i-media-
jak-je-widza-jak-sie-ich-ucza 

School with Class Foundation. (2025). School 
with Class. https://www.szkolazklasa.org.pl/ 

Sipayung, T. O., & Dwiningrum, S. I. A. (2020). 
The implementation values of multicultural 
education based on tolerance in Indonesian 
schools. 2nd International Conference on Social 
Science and Character Educations, 273–276. 
https://doi.org/10.2991/assehr.k.200130.055 

https://www.google.com/search?q=https://doi.org/10.61727/sssppj/2.2025.06
https://www.google.com/search?q=http://conference.loupiasconference.org/index.php/icoissee3/article/view/342
https://www.google.com/search?q=http://conference.loupiasconference.org/index.php/icoissee3/article/view/342
https://www.google.com/search?q=https://doi.org/10.1080/15507394.2020.1828233
https://www.google.com/search?q=https://doi.org/10.1080/15507394.2020.1828233
https://www.google.com/search?q=https://doi.org/10.1109/ICOTEN52080.2021.9493505
https://www.google.com/search?q=https://doi.org/10.1109/ICOTEN52080.2021.9493505
https://www.google.com/search?q=https://doi.org/10.46222/pharosjot.106.58
https://www.culturaacademica.com.br/catalogo/communication-and-democracy-in-brazil-and-germany/
https://www.culturaacademica.com.br/catalogo/communication-and-democracy-in-brazil-and-germany/
https://www.culturaacademica.com.br/catalogo/communication-and-democracy-in-brazil-and-germany/
https://doi.org/10.1080/23745118.2025.2515908
https://doi.org/10.1080/23745118.2025.2515908
https://www.google.com/search?q=https://doi.org/10.31470/2786-6327/2022/2/78-84
https://www.google.com/search?q=https://doi.org/10.31470/2786-6327/2022/2/78-84
https://www.google.com/search?q=https://doi.org/10.1177/21582440211060831
https://www.google.com/search?q=https://doi.org/10.47604/ijs.2325
https://www.google.com/search?q=https://doi.org/10.1093/acrefore/9780190228613.013.1304
https://www.google.com/search?q=https://doi.org/10.1093/acrefore/9780190228613.013.1304
https://www.google.com/search?q=https://www.polskieradio.pl/10/10327/Artykul/3383187,Szkola-Mlodej-Krytyki-Mlodzi-i-media-jak-je-widza-jak-sie-ich-ucza
https://www.google.com/search?q=https://www.polskieradio.pl/10/10327/Artykul/3383187,Szkola-Mlodej-Krytyki-Mlodzi-i-media-jak-je-widza-jak-sie-ich-ucza
https://www.google.com/search?q=https://www.polskieradio.pl/10/10327/Artykul/3383187,Szkola-Mlodej-Krytyki-Mlodzi-i-media-jak-je-widza-jak-sie-ich-ucza
https://www.szkolazklasa.org.pl/
https://www.google.com/search?q=https://doi.org/10.2991/assehr.k.200130.055


Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 126 

Skorokhod, Y., Serbina, N., Sapsai, A., & Tsyrfa, 
I. (2023). Political commentary on world hunger 
triggered by war in Ukraine. International 
Journal of Environmental Studies, 80(2), 259–
266. 
https://doi.org/10.1080/00207233.2023.21774
25 

Solomin, E., Bidzilya, Y., & Tolochko, N. (2019). 
Media of Transcarpathia through the prism of 
ethnic tolerance: Dedicated to the 20th 
anniversary of the Department of Journalism at 
Uzhhorod National University. Hrazhda. 
Retrieved March 24, 2026, from 
https://dspace.uzhnu.edu.ua/jspui/handle/lib/3
5648 

Sopiana, Y., Judijanto, L., Muhammad, A. F., 
Halilurrahman, H., & Erliani, S. (2023). 
Enhancing religious tolerance in the Indonesian 
context: Exploring digital media initiatives by 
government and non-governmental entities-a 
qualitative case study. MUSHAF JOURNAL: 
Jurnal Ilmu Al Quran dan Hadis, 3(3), 396–409. 
https://mushafjournal.com/index.php/mj/articl
e/view/188 

StopFake. (2025). StopFake. 
https://www.stopfake.org/uk/golovna/ 

Swedish Arts Council. (2025). Creative school 
(Skapande skola). 
https://www.kulturradet.se/sok-
bidrag/skapande-skola/ 

Swedish Government. (2018). National 
investment in media and information literacy 
and democratic discourse. 
https://www.riksdagen.se/sv/dokument-och-
lagar/dokument/kommittedirektiv/nationell-
satsning-pa-medie-och_h6b188/ 

Swedish Government. (2025). Knowledge for 
everyone. 
https://www.riksdagen.se/sv/dokument-och-
lagar/dokument/statens-offentliga-
utredningar/kunskap-for-alla_hdb319/ 

Swedish Media Authority. (2025). What is 
media and information literacy (MIK)? 
https://mediemyndigheten.se/medie-och-
informationskunnighet-mik/ 

Swedish National Agency for Education. (2025). 
Teacher Lift’s courses for teachers. 
https://www.skolverket.se/kompetensutvecklin
g/kurser-och-utbildningar/lararlyftets-kurser-
och-utbildningar/lararlyftets-kurser-for-larare 

Texty.org.ua. (2025). Texty.org.ua. 
https://texty.org.ua/ 

Todino, M. D., & Di Tore, S. (2025). Media 
education. Encyclopedia, 5(1), 12. 
https://doi.org/10.3390/encyclopedia5010012 

Tolochko, N. (2020). Radio and television 
programs for national minorities of the border 
multicultural region (on the example of 
Transcarpathia, 1930-1991). Technium Social 
Sciences Journal, 8(1), 188–199. 
https://doi.org/10.47577/tssj.v8i1 

Turgunov, A. T. (2023). The importance of 
media education in the formation of media 
culture in youth. Western European Journal of 
Modern Experiments and Scientific Methods, 
1(2), 62–67. 
https://westerneuropeanstudies.com/index.ph
p/1/article/view/33 

United Nations Educational, Scientific and 
Cultural Organization. (2025). Media and 
information literacy. 
https://www.unesco.org/en/media-
information-literacy 

Vertovec, S., & Wessendorf, S. (2010). The 
multiculturalism backlash: European discourses, 
policies and practices. Routledge. 
https://doi.org/10.4324/9780203867549 

VoxUkraine. (2025). VoxCheck. 
https://voxukraine.org/voxcheck 

Wilson, C., Grizzle, A., Tuazon, R., Akyempong, 
K., & Cheung, C. (2024). Media and information 
literacy curriculum for teachers. UNESCO. 
https://www.unesco.org/e2025rticles/media-
and-information-literacy-curriculum-teachers 

Yesmaganbet, N., & Kairbekov, N. (2025). 
Examination of the activities of religious 
educators of the Soviet period in the context of 
the development of European religious thought. 
Pharos Journal of Theology, 106(3), 1–15. 
https://doi.org/10.46222/pharosjot.106.3030 

https://www.google.com/search?q=https://doi.org/10.1080/00207233.2023.2177425
https://www.google.com/search?q=https://doi.org/10.1080/00207233.2023.2177425
https://dspace.uzhnu.edu.ua/jspui/handle/lib/35648
https://dspace.uzhnu.edu.ua/jspui/handle/lib/35648
https://www.google.com/search?q=https://mushafjournal.com/index.php/mj/article/view/188
https://www.google.com/search?q=https://mushafjournal.com/index.php/mj/article/view/188
https://www.stopfake.org/uk/golovna/
https://www.kulturradet.se/sok-bidrag/skapande-skola/
https://www.kulturradet.se/sok-bidrag/skapande-skola/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/kommittedirektiv/nationell-satsning-pa-medie-och_h6b188/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/kommittedirektiv/nationell-satsning-pa-medie-och_h6b188/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/kommittedirektiv/nationell-satsning-pa-medie-och_h6b188/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/statens-offentliga-utredningar/kunskap-for-alla_hdb319/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/statens-offentliga-utredningar/kunskap-for-alla_hdb319/
https://www.riksdagen.se/sv/dokument-och-lagar/dokument/statens-offentliga-utredningar/kunskap-for-alla_hdb319/
https://mediemyndigheten.se/medie-och-informationskunnighet-mik/
https://mediemyndigheten.se/medie-och-informationskunnighet-mik/
https://www.skolverket.se/kompetensutveckling/kurser-och-utbildningar/lararlyftets-kurser-och-utbildningar/lararlyftets-kurser-for-larare
https://www.skolverket.se/kompetensutveckling/kurser-och-utbildningar/lararlyftets-kurser-och-utbildningar/lararlyftets-kurser-for-larare
https://www.skolverket.se/kompetensutveckling/kurser-och-utbildningar/lararlyftets-kurser-och-utbildningar/lararlyftets-kurser-for-larare
https://texty.org.ua/
https://www.google.com/search?q=https://doi.org/10.3390/encyclopedia5010012
https://www.google.com/search?q=https://doi.org/10.47577/tssj.v8i1
https://www.google.com/search?q=https://westerneuropeanstudies.com/index.php/1/article/view/33
https://www.google.com/search?q=https://westerneuropeanstudies.com/index.php/1/article/view/33
https://www.unesco.org/en/media-information-literacy
https://www.unesco.org/en/media-information-literacy
https://www.google.com/search?q=https://doi.org/10.4324/9780203867549
https://voxukraine.org/voxcheck
https://www.google.com/search?q=https://www.unesco.org/e2025rticles/media-and-information-literacy-curriculum-teachers
https://www.google.com/search?q=https://www.unesco.org/e2025rticles/media-and-information-literacy-curriculum-teachers
https://www.google.com/search?q=https://doi.org/10.46222/pharosjot.106.3030


Bidzilya et al. Space and Culture, India 2026, 14:2  Page | 127 

Zelenov, D. (2024). Psychological mechanisms 
of influence of disinformation and fake news on 
the formation of public opinion on Ukrainian 
European integration: Analysis of Russian 

propaganda. Scientific Studios on Social and 
Political Psychology, 30(2), 25–35. 
https://doi.org/10.61727/sssppj/2.2024.25 

Ethical Approval 

 
 

Conflict of Interest 

The authors have no conflicts of interest to 
disclose. 

Funding 

No funding was obtained for this study. 

AI Use Statement 

AI was used solely to assist with minor language 
corrections and stylistic improvements. The 
authors critically reviewed all AI-generated 

suggestions and remain fully responsible for the 
accuracy and integrity of the manuscript. 

Author Contribution Statement 

YB, YS conceived the ideas of the study; HH, LRB 
conceived the ideas for the analysis; YB, NT, YS 
performed the analyses; YB, NT wrote the 
manuscript; YS, HH, and LRB were major 
contributors in writing the manuscript, and all 
other authors commented on the manuscript. All 
authors read and approved the final manuscript. 

 

 

 

https://www.google.com/search?q=https://doi.org/10.61727/sssppj/2.2024.25

